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2
UNIT

Responsibility of the Youth 
in Nation-Building2

UNIT

Learning Outcomes:

By the end of this unit, the students will be able to:

(Excerpts from the speech of Quaid-e-Azam delivered at the 
thDhaka University Convocation on 24  March 1948)

· speak confidently and fluently in a wide range of contexts, for example, (conflict resolution, 

panel discussion, role-play, dialogue etc.) to fulfil different purposes (exposition, 

argumentation etc.).

· ask and answer higher-order questions to guide/assess reading (e.g., why is the author 

saying this right now? why did the author choose this word? how is this different from what i 

read somewhere else? what would have happened if...? what would i/you do if...?

· read and use inference and deduction to recognise implicit meaning (e.g. look for 

supporting details within a text/paragraph) using prior knowledge and contextual cues 

effectively.

· evaluate two or more central ideas of a text and analyze their development over the course 

of the text, including how they interact and build on one another to provide a complex 

analysis.

· read, view and analyse a variety of readings grade-appropriate and high-interest books and 

texts from print and non-print sources: expositions (e.g., reviews, arguments).

· identify and correctly use patterns of word changes that indicate different meanings or 

parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy). 

· use all types of tenses correctly in speech and writing.

· write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence.

· What do you already know about Quaid-e-Azam Muhammad Ali Jinnah?

· What kind of leadership qualities is he remembered for?

· What do you think Jinnah expected from the young people of Pakistan?

Pre-reading:

1. "Mr. Chancellor, Ladies and Gentlemen, When I 

was approached by the Vice-Chancellor with a 

request to deliver the Convocation Address, I made 

it clear to him that there were so many calls on me 

that I could not possibly prepare a formal 

While-reading

Why does Quaid-e-Azam explain 

the nature of his speech at the 

beginning? What does it show 

about his priorities?
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Convocation Address on an academic level with regard to the great subjects with which 

University deals, such as arts, history, philosophy, science, law and so on. I did, however, 

promise to say a few words to the students on this occasion, and it is in fulfilment of that 

promise that I will address you now. First of all, let me thank the Vice-Chancellor for the 

flattering terms in which he referred to me. Mr. Vice-Chancellor, whatever I am, and 

whatever I have been able to do, I have done it merely as a measure of duty which is 

incumbent upon every Mussalman to serve his people honestly and selflessly. 

2. In addressing you I am not here speaking to you 

as Head of the State, but as a friend, and as one who 

has always held you in affection. Many of you have 

today got your diplomas and degrees and I 

congratulate you. Just as you have won the laurels 

in your University and qualified yourselves, so I 

wish you all success in the wider and larger world 

that you will enter. Many of you have come to the end of your scholastic career and 

stand at the threshold of life. Unlike your predecessors, you fortunately leave this 

University to enter life under a sovereign, Independent State of your own. It is necessary 

that you and your other fellow students fully understand the implications of the 

revolutionary change that took place on the birth of Pakistan. We have broken the 

shackles of slavery; we are now a free people. Our State is our own State. Our 

Government is our own Government, of the people, responsible to the people of the 

State and working for the good of the State. 

3. Freedom, however, does not mean license. It does not mean that you can now behave 

just as you please and do what you like, irrespective of the interests of other people or of 

the State. A great responsibility rests on you and, on the contrary, now more than ever, it 

is necessary for us to work as a united and disciplined nation. What is now required of us 

all is constructive spirit and not the militant spirit of the days when we were fighting for 

our freedom. It is far more difficult to construct than to have a militant spirit for the 

attainment of freedom. It is easier to go to jail or fight for freedom than to run a 

Government. Let me tell you something of the difficulties that we have overcome and of 

the dangers that still lie ahead. Thwarted in their desire to prevent the establishment of 

Pakistan, our enemies turned their attention to 

finding ways and means to weaken and destroy us. 

Thus, hardly had the new State come into being 

when came the Punjab and Delhi holocaust. 

Thousands of men, women and children were 

mercilessly butchered, and millions were uprooted 

While-reading

How does the speaker's tone 

reflect his expectations of the 

graduates, and what can we infer 

about his feelings towards their 

future?

While-reading

What do the challenges after 

independence (like the Punjab and 

Delhi violence) reveal about 

Pakistan, and how might they 

shape his message to the youth?
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from their homes. Over fifty lakhs of these arrived in the Punjab within a matter of weeks. 

The care and rehabilitation of these unfortunate refugees, stricken in body and in soul, 

presented problems, which might well have destroyed many a well-established State. 

But those of our enemies who had hoped to kill Pakistan at its very inception by these 

means were disappointed. Not only has Pakistan survived the shock of that upheaval, 

but also it has emerged stronger, more chastened and better equipped than ever. 

4. There followed in rapid succession other difficulties, such as withholding by India of 

our cash balances, of our share of military equipment and lately, the institution of an 

almost complete economic blockade of your Province. I have no doubt that all right-

thinking men in the Indian Dominion deplore these happenings, and I am sure the 

·attitude of the mind that has been responsible for them will change, but it is essential 

that you should take note of these developments. They stress the importance of 

continued vigilance on our part... 

5. Your main occupation should be in fairness to yourselves, in fairness to your parents 

and indeed in fairness to the State, to devote your attention solely to your studies. It is 

only thus that you can equip yourselves for the battle of life that lies ahead of you. Only 

thus will you be an asset and a source of strength and of pride to your State. Only thus, 

can you assist it in solving the great social and economic problems that confront it and 

enable it to reach its destined goal among the most progressive and strongest nations 

of the world. 

6. My young friends, I would, therefore, like to tell you a few points about which you 

should be vigilant and beware. Firstly, beware of the fifth columnists among us. 

Secondly, guard against and weed out selfish people who only wish to exploit you so 

that they may swim. Thirdly, learn to judge who are really true and really honest and 

unselfish servants of the State, who wish to serve the people with heart and soul and 

support them ...

7. There is another matter that I would like to refer 
to. My young friends, hitherto, you have been 
following the rut. You get your degrees and when 
you are thrown out of this University in thousands, 
all that you think and hanker for is Government 
service. As your Vice-Chancellor has rightly stated 
the main object of the old system of education and 
the system of Government existing, hitherto, was 
really to have well-trained, well-equipped clerks. Of course, some· of them went higher 
and found their level, but the whole idea was to get well-qualified clerks. Civil Service 
was mainly staffed by the British and the Indian element was introduced later on, and it 
went up progressively. Well, the whole principle was to create a mentality, a psychology, 

While-reading

Based on the speaker's words, what 

does he believe about the value of 

government jobs for graduates? 

What can you infer from his 

statement on this matter?
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Glossary:

(Excerpts from the speech of Quaid-e-Azam delivered at the Dhaka 

University Convocation on 24th March, 1948)

and a state of mind that an average man, when he passed his B.A. or M.A. was to look for 
some job in Government. If he got it, he thought he had reached his height I know, and 
you all know what has been really the result of this. Our experience has shown that an 
M.A. earns less than a taxi driver, and most of the so-called Government servants are 
living in a more miserable manner than many menial servants who are employed by well 
to do people. Now, I want you to get out of that rut and that mentality, as, now, we are in 
free Pakistan.
8. Government cannot absorb thousands-impossible. But in the competition to get 
Government service most of you will be demoralized. Government can take only a 
certain number, and the rest cannot settle down to anything else and being disgruntled 
are always ready to be exploited by persons who have their own axes to grind. Now I 
want that you must divert your mind, your attention, your aims and ambition to other 
channels and other avenues and fields that are open to you. There is no shame in doing 
manual work and labour. There is an immense scope in technical education for we want 
technically qualified people very badly. You can learn banking, commerce, trade, law, 
etc., which provide so many opportunities now. Already you find that new industries are 
being started, new banks, new insurance companies, new commercial firms are 
opening, and they will grow as you go on. Now these are avenues and fields open to you. 
Think of them and divert your attention to them, and believe me, you will, there, benefit 
yourselves more than by merely going in for Government service and remaining there, 
in what I should say, a circle of clerkship, working there from morning till evening, in 
most dingy and uncomfortable conditions. You will be far more happy and far more- 
prosperous with far more opportunities to rise if you take to commerce and industry 
and will thus be helping not only yourselves but also your State. I can give you one 
instance. I know a young man who was in Government service. Four years ago, he went 
into a banking corporation on two hundred rupees, because he had studied the subject 
of banking and today, he is Manager in one of their firms and drawing fifteen hundred 
rupees a month in just four years. These are the opportunities to have, and I do impress 
upon you now to think in these terms ... "

The text "Responsibility of the Youth in Nation-Building" by Quaid-e-Azam Muhammad Ali 
Jinnah revolves around the central theme of nation-building through responsible 
citizenship and purposeful education. Addressing young graduates, Jinnah urges them to 
recognise the significance of living in a free, independent state and the responsibilities that 
come with it. He emphasises the importance of discipline, unity, and hard work, 
encouraging youth to move away from the colonial mentality of seeking only government 
jobs and instead explore opportunities in fields such as commerce, industry, law, and 
technical education. The speech highlights the need for constructive action in a time of 
national development and warns against complacency, exploitation, and internal threats. 
Overall, the message calls on students to use their education not only for personal gain but 
also to serve the nation with sincerity, selflessness, and vision.

Theme
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Reading and Critical Thinking

Glossary:

  

affection 
the feeling of liking or loving somebody/something very 

much and caring about them 

avenue a choice or way of making progress towards something 

blockade 
the action of surrounding or closing a place, especially a port, 

in order to stop people or goods from coming in or out 

chancellor the official head of a university 

deplore 
to criticize something, especially publicly, because you think it 

is very bad 

disgruntled 
annoyed or disappointed because something has happened 

to upset you 

exploit 
to treat somebody unfairly by making them work and not 

giving them much in return 

holocaust 
a situation in which many things are destroyed and many 

people killed, especially because of a war or a fire 

incumbent a person who has an official position 

selflessly 
in a way that shows that you are thinking more about the 

needs, happiness, etc. of other people than about your own 

vigilance 
great care that is taken to notice any signs of danger or 

trouble 

 

A. Answer the following questions:

1. How does Quaid-e-Azam describe the transformation that came with the 

independence of Pakistan? Why does he stress the importance of understanding 

its implications?

2. Discuss the contrast he draws between the militant spirit of pre-independence 

days and the constructive spirit required in a sovereign state. Why is the latter 

more challenging?

3. Discuss how two of the speaker's main ideas—youth’s responsibility and 

economic self-reliance—interact with one another. How does this interaction 

help reinforce the overall message of the text? Use at least two textual 

references. 
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4. Explain the significance of the speaker's criticism of the colonial education 

system. What mindset did it create among students?

5. Why does Quaid-e-Azam discourage the pursuit of government service as the 

sole ambition of graduates? What problems does he foresee with this trend?

6. What does Quaid-e-Azam mean when he says that 'freedom does not mean 

license'? Explain in your own words.

7. How does the idea of responsible citizenship connect with the idea of self-

reliance and career diversification? Discuss how Quaid-e-Azam develops both 

ideas throughout his speech.

8. Track the development of the speaker's argument about government jobs and 

their impact on the mindset of the youth. How does this idea evolve and support 

the broader message about nation-building?

B. Choose the correct option for each question.

1. Why does Quaid-e-Azam begin his address by clarifying the informal nature of 

his speech?

 a) to apologise for being unprepared�
 b) to highlight his dislike for universities

c) to connect with the students on a personal level�
 d) to announce policy changes

2. What does Quaid-e-Azam identify as a major outcome of gaining 

independence?

 a) increased foreign investment� �
 b) the end of student protests

c) a free government responsible to its people�
 d) the reopening of colonial offices

3. What warning does Quaid-e-Azam give about the misuse of freedom?

 a) It can lead to wealth without effort� .� �
 b) It might cause laziness among students.

c) It should not be mistaken for lawlessness.� �
 d) It guarantees success.

4. How does Quaid-e-Azam describe the early days of Pakistan?

 a) smooth and full of promise�� b) peaceful and organised

c) challenging but full of hope� d) prosperous from the start

5. Which historical event does Quaid-e-Azam reference to highlight Pakistan's 

struggle?

 a) the Quit India Movement� � b) the Punjab and Delhi riots

c) the Bengal famine� � � d) the Kashmir conflict
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6. Why does Quaid-e-Azam stress the importance of students focusing on their 

studies?

a) to avoid political activism� �
 b) to build a strong and self-reliant nation

c) to keep universities functioning�
 d) to meet international academic standards

7. What mentality does Quaid-e-Azam criticise in students seeking only 

government jobs?

a) It promotes political instability.�
 b) It reflects colonial influence and limits growth.

c) It benefits the economy.� �
 d) It builds national pride.

8. What alternative paths does Quaid-e-Azam encourage students to consider?

a) travel and tourism� � � � �
 b) political campaigning

c) manual work, trade, industry, and technical fields�
 d) teaching and social work only

9. What example does Quaid-e-Azam share to support his message?

a) his own educational background�
 b) a student who joined the military

c) a young man who left government service and succeeded in banking�
 d) his friend's success in farming

10. What is the overall tone of Quaid-e-Azam's message to the students?

a) humorous and casual� � b) stern and authoritarian

c) encouraging and visionary� � d) dismissive and critical

C. Fill in the blanks using the correct forms of the words in the parenthesis.

1. Quaid-e-Azam believed in promoting __________ efforts over mere protest or 

rebellion. (construct / constructive / construction)

2. The students were encouraged to be __________ in choosing career paths beyond 

government service. (realistic / reality / realise)

3. He warned against those who aim to __________ the youth for their own gain.

(exploit / exploitation / exploitive)
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Vocabulary and Grammar

A. Use a dictionary to explore how each given word changes in form. Then 

complete the chart by identifying the base word, its noun, adjective, and 

adverb forms.

Base Word Noun Form Adjective form Adverb Form 

free    

serve    

construct    

responsible    

B. Write sentences using each form of the word " construct".

C. Read the sentence and choose the meaning of the bold word based on how 

it's used in the text.

1. The speaker praised the laurels earned by the graduating students.

a) punishments   b) achievements� c) decorations�     d) misunderstandings

2. He urged the youth not to be swayed by selfish individuals who seek personal 

gain.  

 a) generous�     b) humble�  c) self-centred�  d) respectful

3. Quaid-e-Azam referred to the threshold of life as the point where students 

enter the real world.

a) boundary�     b) ending�  c) origin�  d) entrance

4. He emphasised that constructing a nation is harder than fighting for 

independence.

a) creating�     b) demolishing� c) declining�  d) decorating

5. The upheaval caused by partition tested the strength of the new nation.

a) celebration�     b) stability�  c) disruption�  d) entertainment

4. Pakistan's survival after partition was seen as a __________ of its people's 

resilience. (test / testimony / testify)

5. It is important to stay __________ to the developments around the State. 

(vigilant / vigilance / vigilantly)
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  Tense Function Example 
Tenses

Simple Present Describes habitual actions or 

general truths. 

"He teaches mathematics 

at the university." 

  

Simple Past Describes actions that happened 

at a specific time in the past. 

"They attended a concert 

last night." 

Simple Future Describes actions that will happen 

at a specific time in the future. 

"She will start her new job 

next Monday." 

Present 

Continuous 

Describes actions that are 

happening right now or around 

the current time. 

"He is preparing dinner in 

the kitchen." 

Past 

Continuous 

Describes actions that were 

ongoing in the past. 

"She was walking in the 

park when it started to 

rain." 

Future 

Continuous 

Describes actions that will be 

ongoing in the future. 

"They will be studying for 

their exams all night." 

Present Perfect Describes actions that happened 

at an unspecified time in the past 

or continue to the present. 

"She has completed three 

courses this semester." 

Past Perfect Describes actions that were 

completed before another action 

in the past. 

"They had already left by 

the time we arrived." 

Future Perfect Describes actions that will be 

completed before a specific time 

in the future. 

"By this time next year, she 

will have visited ten 

countries." 

Present Perfect 

Continuous 

Describes actions that started in 

the past and are still continuing, 

emphasizing the duration. 

"He has been working on 

his thesis for the past six 

months." 

Past Perfect 

Continuous 

Describes actions that were 

ongoing in the past before 

another past action, emphasizing 

duration. 

"She had been practicing 

piano for hours before the 

recital." 

   

Future Perfect 

Continuous 

Describes actions that will 

continue up to a specific time in 

the future, emphasizing duration. 

"By next month, they will 

have been living in this 

city for five years." 

 

  

Simple Past Describes actions that happened 

at a specific time in the past. 

"They attended a concert 

last night." 

Simple Future Describes actions that will happen 

at a specific time in the future. 

"She will start her new job 

next Monday." 

Present 

Continuous 

Describes actions that are 

happening right now or around 

the current time. 

"He is preparing dinner in 

the kitchen." 

Past 

Continuous 

Describes actions that were 

ongoing in the past. 

"She was walking in the 

park when it started to 

rain." 

Future 

Continuous 

Describes actions that will be 

ongoing in the future. 

"They will be studying for 

their exams all night." 

Present Perfect Describes actions that happened 

at an unspecified time in the past 

or continue to the present. 

"She has completed three 

courses this semester." 

Past Perfect Describes actions that were 

completed before another action 

in the past. 

"They had already left by 

the time we arrived." 

Future Perfect Describes actions that will be 

completed before a specific time 

in the future. 

"By this time next year, she 

will have visited ten 

countries." 

Present Perfect 

Continuous 

Describes actions that started in 

the past and are still continuing, 

emphasizing the duration. 

"He has been working on 

his thesis for the past six 

months." 

Past Perfect 

Continuous 

Describes actions that were 

ongoing in the past before 

another past action, emphasizing 

duration. 

"She had been practicing 

piano for hours before the 

recital." 

Tense Function Example 

Future Perfect 

Continuous 

Describes actions that will 

continue up to a specific time in 

the future, emphasizing duration. 

"By next month, they will 

have been living in this 

city for five years." 
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D. Read the following passage adapted from Quaid-e-Azam's speech. 

Underline the verbs and identify their tenses.

"We have broken the shackles of slavery. We are now a free people. Our Government is our 

own Government, responsible to the people and working for the good of the State. We 

must work as a united and disciplined nation. We will overcome our difficulties if we 

continue with determination and dedication."

E. Write a journal entry imagining you are a student attending the 

convocation where Quaid-e-Azam delivered this speech. Use at least five 

different tenses to reflect on the past, present, and future of your role in 

nation-building.

F. Read the events below. Identify the tense of each sentence and place them 

on a timeline based on the verb tenses and sequence.

Events:

1. Pakistan had faced massive refugee crises immediately after its 

independence.

2. We broke free from colonial rule in 1947.

3. The youth must remain vigilant and committed to national progress.

4. Students are dedicating their time to productive learning.

5. The nation will thrive if its citizens work together sincerely.

G. Choose the correct form of the verb to complete each sentence.

1. Pakistan __________ independence in 1947.

a) has gained b) had gained  c) gained d) gains� � � �
2. Since its creation, Pakistan __________ many challenges.

a) faced b) has faced c) is facing d) faces� � � � �
3. Students must __________ their attention to building the nation.

a) focus b) focused c) focusing d) have focused� � � � �
4. By the end of the year, the government __________ new industries.

a) establishes   b) will have established� � �
 c) is establishing    d) was established

5. Quaid-e-Azam __________ students to seek careers beyond government jobs.

a) encouraged��   b) encourages��
 c) encouraging    d) had encouraged

6. Many young people __________ in technical education now.

a) are enrolling� b) enrolled� c) will enroll�  d) has enrolled

7. Pakistan's leaders __________ for the betterment of the people.

a) work�� � b) worked� c) had worked� d) are working

8. In his speech, Quaid-e-Azam __________ the importance of national unity.

a) is stressing� � b) has stressed�c) stressed�  d) had stressing
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A. Group Discussion on Pakistan's Early Struggles and Triumphs

i. Divide into small groups, each discussing a theme from Quaid-e-Azam's 

address (e.g., freedom, unity, or national responsibility).

ii. Practice active listening by maintaining eye contact, nodding, and 

summarizing others' points. Discuss:

· Why is unity crucial for nation-building?

· What early challenges did Pakistan face?

iii. Present findings to the class with clear pronunciation and intonation.

iv. Engage in a class discussion, comparing insights from different groups.

v. Respect diverse perspectives on Pakistan's early struggles and their 

relevance today.

B. Short Story and Role-Play Response

i. Research a key historical figure (e.g., Quaid-e-Azam).

ii. Narrate a short story about their challenges and vision. Practice active 

listening when peers share their stories.

iii. Role-play a scene from the figure's life, ensuring proper pronunciation

and intonation.

C. Debate on Unity in Nation-Building

i. Debate on “The Importance of Unity in Nation-Building,” using Quaid-e-

Azam's ideas.

ii. Engage in the debate, presenting arguments with clear pronunciation, 

and responding thoughtfully to counterarguments.

iii. Summarize the discussion, reflecting on how active listening improved 

understanding and responses.

Writing Skills

 A.  Write an Argumentative essay on “The Role of Education in Nation-

Building”.

Instructions:

Write a well-structured argument to support the claim that education is essential for 

nation-building, drawing evidence from Quaid-e-Azam's address to the youth. In your 

argument:

1. Introduce the topic: Provide a brief overview of Quaid-e-Azam's speech and his 

emphasis on education as a key factor in shaping the future of Pakistan.

2. Make your claim: Clearly state your position on the role of education in nation-

Oral Communication
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building.

3. Support your claim with evidence: Use valid reasoning and relevant evidence 

from Quaid-e-Azam's address to support your argument. Refer to key moments 

or quotes from the speech that emphasize the importance of education for 

youth in contributing to the nation's growth.

4. Use logical reasoning: Provide reasoning as to why education is critical for 

personal development and the development of the nation. Discuss how 

education fosters critical thinking, innovation, and responsibility among the 

youth, which are essential for nation-building.

5. Conclude your argument: Summarize your points and reiterate why education 

is integral to the progress and stability of any nation, particularly in the context of 

Quaid-e-Azam's vision for Pakistan.A.

B. Translate the following passage into Urdu:

Your main occupation should be in fairness to yourselves, in fairness to your  

parents and indeed in fairness to the State, to devote your attention solely to 

your studies. It is only thus that you can equip yourselves for the battle of life that 

lies ahead of you. Only thus will you be an asset and a source of strength and of 

pride to your State. Only thus, can you assist it in solving the great social and 

economic problems that confront it and enable it to reach its destined goal 

among the most progressive and strongest nations of the world. 
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· engage effectively in a range of collaborative discussions (one-on-one, in groups, and 

teacher-led) with diverse partners on grade-level topics, texts, and issues.

· evaluate how authors use language, including figurative language considering the impact 

on the reader. discuss others' reading critically, taking account of their views. 

· critique reading interpretations.

· identify rhyme schemes and figurative language in poems.

· analyse multiple interpretations of a story, drama, or poem (e.g., recorded or live production 

of a play or recorded novel or poetry), evaluating how each version interprets the source text.

· read, view and analyse a variety of readings grade-appropriate and high-interest books and 

texts from print and non-print sources: poetry (free verse, narrative and rhythmic)

· cite strong and thorough textual evidence to support analysis of what the text says explicitly 

as well as give inferences drawn from the text.

· interpret figures of speech (e.g., euphemism, oxymoron) in context and analyse their role in 

the text.

· identify and use compound prepositions and prepositional phrases in writing.

· use summary skills to write an objective summary of the given text and poems.

A Bird Came Down 

the Walk3
UNIT
Learning Outcomes:

Pre-reading:

By the end of this unit, the students will be able to:

Read the title of the poem and discuss the following questions in groups of five. After the 

group discussion, come together as a class and discuss the questions with the teacher.

· What is your initial reaction to the title "A Bird Came Down the Walk"? Does it evoke any 

specific imagery or emotions?

· What does the title suggest about the subject of the poem? Is it straightforward, or does it 

hint at something deeper?

· How does the title set the tone for the poem? Is it casual, formal, or something else?

· How does the simplicity of the title contrast with the possible complexity of the poem's 

themes? Consider how a seemingly simple observation could lead to deeper reflections. 

· In what ways might the title reflect the broader themes of the poem, such as the relationship 

between humans and nature, or the idea of seeing the extraordinary in the ordinary?

Emily Dickenson (1836 – 1886)
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·Assign students to research Emily Dickinson's life, focusing on how her reclusiveness, the era 

in which she lived, and her philosophical outlook on life influenced her poetry. This will give 

students a foundation to understand her perspective.
th·Discuss the 19  century attitudes towards nature and the transcendentalist movement, which 

often influenced poets like Dickinson. This background can help students see how the poem 

fits within or reacts against these ideas.

· Introduce common motifs in Dickinson's poetry, such as nature, death, and the human 

psyche. Encourage students to predict how these might appear in "A Bird Came Down the Walk.”

A Bird came down the Walk—

He did not know I saw—

He bit an Angleworm in halves

And ate the fellow, raw,

And then he drank a Dew

From a convenient Grass—

And then hopped sidewise to the Wall

To let a Beetle pass—

He glanced with rapid eyes

That hurried all around—

They looked like frightened Beads, I thought—

He stirred his Velvet Head

Like one in danger, Cautious,

I offered him a Crumb

And he unrolled his feathers

And rowed him softer home—

Than Oars divide the Ocean,

Too silver for a seam—

Or Butterflies, off Banks of Noon

Leap, plashless as they swim.

While-reading

Ÿ What does the bird do after 

it comes down the walk?

Ÿ How does the speaker 

interact with the bird?

Ÿ Identify the rhyme scheme 

in each stanza.

Ÿ How does the rhyme 

scheme contribute to the 

overall flow and rhythm of 

the poem?

There are five stanzas in 'A Bird, came down the Walk'. The stanzas are quatrains, as 
each stanza is comprised of four lines.

For the Teacher:
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Background to the Poem "A Bird Came Down the Walk"

"A Bird Came Down the Walk" is one of Emily Dickinson's many poems that examines 

nature in a detailed and intimate manner. Written in the 19th century, during a time 

when nature was a common subject in literature, Dickinson's approach to nature is 

distinct in its close observation and subtle complexity. Unlike the more romanticised 

views of nature by her contemporaries, Dickinson often presents nature with a blend of 

beauty and raw reality, capturing both its grace and its underlying brutality.

About the Poet: Emily Dickinson

Emily Dickinson (1830–1886) was an American poet known for her unique and 

unconventional style. Much of her poetry explores themes of nature, life, death, and the 

human experience, often through a deeply introspective and reflective lens.

Like many of Dickinson's poems, "A Bird Came Down the Walk" was not published 

during her lifetime. It was only after her death that her work was brought to the public, 

and even then, it was often edited to fit more conventional poetic norms of the time. 

Today, Dickinson is celebrated for her original voice and her contributions to American 

poetry.

·Conduct a line-by-line reading of the poem, encouraging students to analyse the use of 

language, tone, and mood. Discuss how Dickinson's word choices and syntax contribute to 

the poem's meaning and emotional impact.

·As students read, help them identify and annotate examples of poetic devices. Discuss how 

these devices contribute to the layered meanings in the poem.

·Briefly explain the differences between free verse, narrative, and rhythmic poetry.

·Provide examples of each type:

· Free Verse: “The Red Wheelbarrow” by William Carlos Williams

· Narrative: “The Raven” by Edgar Allan Poe

· Rhythmic: “Daffodils” by William Wordsworth

·Show video performances or readings of the poems. Use sources like YouTube or 

educational websites that offer high-quality poetry recitations.

·Encourage students to create a cozy reading nook at home or in the classroom.

·Offer a diverse selection of fiction and poetry that students can relate to and find 

interesting.

·Encourage students to connect themes and characters in literature to their own 

experiences.

· Integrate multimedia resources to enhance the reading experience.

·Encourage creative writing to deepen appreciation for literature.

For the Teacher:
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A Bird Came Down the Walk, by Emily Dickinson explores several interconnected 

themes:

1. Nature's Balance: The poem contrasts the beauty and brutality of nature, showing 

how these elements coexist harmoniously. The bird's actions, such as eating a 

worm and then gracefully avoiding a beetle, highlight this delicate balance.

2. Human Interaction with Nature: The poem explores the distance between 

humans and the natural world. The speaker observes the bird and offers a crumb, 

but the bird's decision to fly away underscores nature's independence and the 

boundary between human interaction and natural autonomy.

3. Freedom and Independence: The bird symbolises freedom and self-reliance. Its 

refusal of the crumb and its graceful flight reflect the theme of natural 

independence and the desire to remain untamed by human influence.

4.   Innocence and Danger: The poem subtly contrasts innocence with the 

potential for danger. The bird's cautious behaviour, especially in the line "Like 

one in danger, Cautious," suggests an underlying awareness of the threats 

present even in peaceful moments.

Theme

angleworm

beads

another term for an earthworm, commonly used in the 19th century.

a small piece of glass, wood, etc., with a hole through it, that can be 

put on a string with others of the same type and worn as jewellery, 

etc.

Glossary:

Literary Devices

Caesura: a pause in a line of poetry that can be created using punctuation such as a 

comma (,), full stop (.), or a dash (–).

Enjambment: when one line of poetry continues into the next line without a pause to 

carry forward a point or idea.

Alliteration: the repetition of the same letter or sound at the start of words that are 

adjacent or close together.

Juxtaposition is a literary device where two or more ideas, characters, actions, 
settings, or phrases are placed side by side in a narrative or a poem to highlight their 
contrasts or differences. The purpose of juxtaposition is often to create a more 
nuanced understanding of each element or to emphasise particular qualities or themes 
by comparing them directly.
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cautious

convenient

dew

oars

plashless

seam

velvet

being careful about what you say or do, especially to avoid danger or 

mistakes; not taking any risks

useful, easy or quick to do; not causing problems

the very small drops of water that form on the ground, etc. during 

the night

a long pole with a flat part at one end that is used for rowing a boat

an old-fashioned word meaning without splashing, used to describe 

the silent, graceful movement of the bird in flight.

a line along which two edges of cloth, etc. are joined or sewn 

together

a type of cloth made from silk, cotton or nylon, with a thick, soft 

surface

A.    Answer the following questions:

1. Identify an example of personification in the poem. How does it enhance your 

understanding of the bird?

2. Discuss the metaphor in the final stanza, where the bird's flight is compared to 

"Oars divide the Ocean." What effect does this comparison create?

3. Find a simile in the poem and explain its significance in the overall imagery.

4. How does Dickinson use visual imagery to describe the bird's actions? Provide 

examples.

5. What is the effect of the tactile imagery in the phrase "He stirred his Velvet Head"? 

How does it contribute to the tone of the poem?

6. How does the mood shift from the beginning to the end of the poem? What 

words or phrases help create this shift?

7. What do you think Dickinson is trying to convey about the relationship between 

humans and nature? Support your answer with evidence from the poem.

8. How does the bird's decision to fly away rather than accept the crumb reflect 

broader themes of freedom and independence?

9. How does the poem explore the concept of natural beauty versus natural 

brutality? Give specific examples from the text.

10. What is the significance of the speaker observing the bird without the bird's 

knowledge? How does this affect the tone of the poem?

Reading and Critical Thinking
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B. Choose the correct option for each question.

1. What is the bird's initial action when it comes down the walk?

a. It drinks from a puddle.� � b.    It bites an angleworm in half.

c. It flies away.� � � � d.    It hops to a wall.

2. How does the speaker describe the bird's eyes?

a. Bright as the sun.� � � b.    Like sparkling jewels.

c. Like frightened Beads.�� � d.    As calm and serene.

3. What does the bird do after the speaker offers it a crumb?

a. Eats the crumb.� � � b.    Flies away.

c. Sings a song.� � � � d.    Hops closer to the speaker.

4. The bird's flight is compared to:

a. Leaves falling from a tree.� � b.    Waves crashing on the shore.

c. Oars dividing the ocean.� � d.    Wind blowing through the trees

5. What is the tone of the poem?

a. Joyful and celebratory.� � b.    Tense and suspenseful.

c. Calm and reflective.� � � d.    Angry and resentful.

C.    Read the following sentences and identify the cause and effect.

1. The bird hopped sideways to the wall to let the Beetle pass.

· Cause: _____________________________________________________________

· Effect: _____________________________________________________________

2. The speaker offered a Crumb to the bird.

· Cause: _____________________________________________________________

· Effect: _____________________________________________________________

D. Read the following statements and identify whether each is a fact or an 

opinion.

1. The bird's eyes looked like "frightened Beads."

· Fact ·    Opinion

2. The bird's flight was graceful and beautiful.

· Fact ·    Opinion

E.   Read the following sentences and distinguish generalized statements from 

evidence-based information.

1. The bird moved cautiously, as if in danger.

· ·  Generalized Statement     Evidence-Based Information

2. The bird "bit an Angleworm in halves and ate the fellow, raw.”

·  Generalized Statement ·    Evidence-Based Information
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F.  Read the following statements and identify the explicit textual 

evidence from the poem that supports each one.

1. The bird ate an Angleworm raw.

Ÿ Textual Evidence: ___________________________________________________

2. The bird's eyes appeared frightened.

Ÿ Textual Evidence: ___________________________________________________

G. Read the following inferences drawn from the poem. Cite the specific 

line(s) from the poem that support each inference.

1. The bird is cautious around the speaker.

Ÿ Supporting Evidence: ______________________________________________________________

2. The bird prefers natural freedom to human interaction.

Ÿ Supporting Evidence: ______________________________________________________________

H. Explain how the textual evidence supports each inference.

1. Cautious Bird:

Ÿ  Explanation: _______________________________________________________________________

2. Natural Freedom:

Ÿ  Explanation: ________________________________________________________________________

For the Teacher:
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·Explain to students the importance of citing strong and thorough textual evidence when 

analyzing a poem. Emphasize that they need to support their interpretations and inferences 

with specific lines from the text.

·Guide students to  identify what the poem explicitly states. Use the examples provided to 

demonstrate how they can locate direct statements in the text.

Example:

Statement: The bird ate an Angleworm raw.

Expected Student Response: "He bit an Angleworm in halves / And ate the fellow, raw."

·Discuss with students how inferences go beyond the literal meaning of the text and require 

reading between the lines. Encourage them to think about the emotions, actions, or themes 

suggested by the poem that aren't explicitly stated but can be deduced.

·Explain that nuance refers to a subtle or slight difference in meaning, expression, tone, or 

feeling. When we talk about nuances in language, we are considering the fine shades of 

meaning that distinguish similar words or expressions. These small differences can 

significantly impact the tone, mood, or interpretation of a text.
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A.    Find the connotative and denotative meanings of these words. 

Word Denotative Meaning

velvet

cautious

glanced

stirred

oars

plashless

Connotative Meaning

B. Identify whether each word typically carries a positive or a negative 

connotation and provides examples or contexts where these connotations 

might apply.

Word Positive 
Connotation

glance

glide

feathers

ExampleNegative 
Connotation

C. Compare each pair of words that have similar basic definitions but evoke 

different feelings or ideas. Discuss the different nuances each word carries 

and how these nuances affect the tone and interpretation when used in 

various contexts.

1. glance vs. stare

glance:______________________________________________________________________

stare: _______________________________________________________________________

nuance in meaning: ________________________________________________________

2. glide vs. slide

glide: _______________________________________________________________________

slide: _______________________________________________________________________

nuance in meaning: ________________________________________________________

3. cautious vs. paranoid

cautious:_____________________________________________________________________

paranoid:____________________________________________________________________

nuance in meaning:  ________________________________________________________

Vocabulary and Grammar
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D. Read the following sentences from the poem. Use the context provided in 

the sentence and the surrounding lines to infer the meaning of the 

underlined word or phrase.

1. "He stirred his Velvet Head."

contextual clue: ____________________________________________________________

inferred meaning:__________________________________________________________

2. "And then hopped sidewise to the Wall To let a Beetle pass—"

contextual clue:____________________________________________________________

inferred meaning:__________________________________________________________

· How did the context of each sentence help you determine the meaning 

of the word or phrase?

· Why is it important to consider a word's position or function in a 

sentence when trying to understand its meaning?

·Explain that nuance refers to a subtle or slight difference in meaning, expression, tone, or 

feeling. When we talk about nuances in language, we are considering the fine shades of 

meaning that distinguish similar words or expressions. These small differences can 

significantly impact the tone, mood, or interpretation of a text.

33

Figurative Language in the Poem
A. Simile:

· Definition: A figure of speech that compares two different things using "like" 

or "as."

· Example from the Poem: 

"They looked like frightened Beads, I thought—"

§ Explanation: The poet compares his loneliness to a cloud drifting in the 

sky, emphasizing his sense of isolation and aimlessness.

B. Personification:
·Definition: A figure of speech that gives human qualities to animals, objects, or 

ideas.

·Example from the Poem: "He stirred his Velvet Head."

§ Explanation: The bird's head is described as "Velvet," giving it a human-

like softness and delicacy, which adds a sense of gentleness and 

tenderness to the bird's actions.

C. Imagery:
· Definition: Descriptive language that appeals to the senses and creates 

mental images.

· Example from the Poem: 

"He bit an Angleworm in halves 

And ate the fellow, raw,"

§ Explanation: This vivid visual imagery allows readers to picture the bird's 

actions clearly, illustrating the raw, unfiltered aspect of nature.
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D. Symbolism:
· Definition: A literary device where an object, person, or situation represents 

something beyond its literal meaning.

· Example from the Poem: The bird's flight at the end of the poem.

§ Explanation: The bird's graceful, untroubled flight symbolizes freedom 

and the seamless, natural world, contrasting with the human world's 

boundaries and limitations.

Euphemism and Oxymoron 
Euphemism
A euphemism is a mild or indirect word or expression substituted for one considered to 

be too harsh or blunt when referring to something unpleasant or embarrassing.

Examples in General Literature:

· "Passed away" instead of "died"

· "Let go" instead of "fired"

· "Senior citizen" instead of "old person"

Usage and Effect:

· Purpose: Euphemisms are used to soften the impact of unpleasant information 

or to avoid offending or upsetting the audience.

· Effect: They make communication more polite and can help to mitigate 

emotional responses.

Oxymoron
An oxymoron is a figure of speech in which apparently contradictory terms appear in 

conjunction.

Examples in General Literature:

· "Bittersweet"

· "Deafening silence"

· "Jumbo shrimp"

Usage and Effect:

· Purpose: Oxymorons are used to create dramatic effects, highlight 

complexities, or convey deeper meanings through contrast.

· Effect: They provoke thought and can emphasize the multifaceted nature of 

certain concepts or situations.

Euphemism in Context:

Dickinson does not use euphemism in the poem. Her descriptions of the bird's 

actions, such as "He bit an Angleworm in halves / And ate the fellow, raw," are 

direct and do not soften the reality of nature's brutality. Instead, she portrays the 

scene with raw honesty, without resorting to euphemistic language. 
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Oxymoron in Context:

There is no clear use of oxymoron in the poem. The language Dickinson uses is 

more straightforward, focusing on the contrast between the bird's delicate 

actions and the harsh realities of nature, but not by combining contradictory 

terms in a single phrase. Instead, she uses other literary devices such as simile, 

metaphor, and personification to convey her themes.
E.    Read the following lines from Emily Dickinson's poem "A Bird Came Down 

the Walk" and choose the correct option that best identifies the type of 

imagery or figurative language used in each.

1. Which of the following lines from the poem contains an example of figurative 

language?

    a. "He bit an Angleworm in halves"� �  b. "And he unrolled his feathers"

c. "Than Oars divide the Ocean"� �  d. "He stirred his Velvet Head"

2. The phrase “stirred his Velvet Head” is an example of:

    a. euphemism� b. oxymoron� � c. simile�  d. metaphor

3. In the context of the poem, the poet's description of the bird's killing of the worm 

is an example of:

a. oxymoron� b. simile�  c. euphemism�  d. hyperbole

4. Which of the following best represents an oxymoron, even if not explicitly used in 

the poem?

a. “He glanced with rapid eyes / That hurried all abroad”

b. “They looked like frightened Beads”

c. “The Grass divides as with a Comb”�
    d. “A bird came down the Walk”

5. Which poetic device is most clearly used in the line: “They looked like frightened 

Beads”?

    a. oxymoron� � b. euphemism� � c. metaphor�  d. simile

6. "He bit an Angleworm in halves." What type of imagery is used in this line?

a. Visual Imagery  b. Auditory Imagery� � �
c. Tactile Imagery  d. Olfactory Imagery� �

7. "Butterflies, off Banks of Noon / Leap, plashless as they swim."

Which figure of speech is used here?

    a. personification b. simile  c. alliteration d. metaphor� � � �
8. "And then hopped sidewise to the Wall." What type of imagery is used here?

    a. Tactile Imagery  b. Gustatory Imagery� � �
    c. Auditory Imagery d. Visual Imagery� �
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Compound Prepositions 
A compound preposition (also called a complex or double preposition) is formed by 

prefixing a simple preposition with another word (such as in-, be-, under-, with-, etc.). It 

acts as a single unit and is usually one word (not a phrase). It functions as a preposition 

and shows a relationship between a noun/pronoun and another word in the sentence, 

such as direction, time, place, cause, or manner.
Structure
Compound prepositions are usually formed by:

Prefix/Adverb + Preposition = Compound Preposition

F. Read each sentence carefully and choose the correct answer that identifies 

or correctly uses a compound preposition.

1. Which of the following is a compound preposition?

    a. on��   b. by� �  c. into� �  d. at

2. Choose the sentence that correctly uses a compound preposition.

    a. She lives at the house.� � � b. He stood by the road.

c. The child jumped onto the bed.� � d. They walked over the hill.

3. What is the meaning of the compound preposition “within” in this sentence?

    “You must complete the work within two days."  

     a. outside the limit�    b. in between� �
     c. beyond the limit�  d. inside a time limit
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4. Select the sentence that contains two compound prepositions.

    a. She ran into the house and sat beside her brother.

    b. They arrived late and left quietly.

    c. The letter was written by hand.� �
    d. He stood near the door and looked around.

5. Which of the following is not a compound preposition?

    a. without�   b. beside�  c. during�  d. into

Prepositional Phrases
A prepositional phrase consists of a preposition followed by a noun, pronoun, or noun 

phrase (the object of the preposition), which provides additional information about the 

time, location, direction, cause, manner, or condition.

Structure:

· Preposition + Object of the Preposition

Examples:

1. Time:

Ÿ Before the meeting - We should discuss the plan before the meeting.

Ÿ During the summer - She likes to travel during the summer.

2. Location:

Ÿ In the park - They had a picnic in the park.

Ÿ On the table - The keys are on the table.

3. Direction:

Ÿ To the store - He went to the store.

Ÿ Towards the mountain - They walked towards the mountain.

4. Cause:

Ÿ Because of the rain - The game was postponed because of the rain.

Ÿ Due to his illness - He was absent due to his illness.

5. Manner:

Ÿ With a smile - She greeted him with a smile.

Prepositional Phrases Usage Tips:

· Placement: Prepositional phrases can be placed at the beginning, middle, or end of 

a sentence. Ensure their placement does not disrupt the flow of the sentence.

· Multiple Phrases: You can use multiple prepositional phrases in a sentence, but 

ensure they don't confuse the reader.

·    Modifiers: Prepositional phrases can act as adjectives (modifying nouns) or adverbs 

(modifying verbs, adjectives, or other adverbs).

For the Teacher:
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Ÿ By hand - The invitation was delivered by hand.

6. Condition:

Ÿ In case of fire - In case of fire, use the emergency exit.

Ÿ In the event of an emergency - In the event of an emergency, call 1122.

Usage in Sentences

Adjective Phrase: These prepositional phrases describe nouns.

· The book on the shelf is interesting.

· The boy with the red hat is my brother.

Adverb Phrase: These prepositional phrases describe verbs, adjectives, or other 

adverbs.

· She sang with joy.

· He arrived after school.

Common Errors:

1. Misplaced Prepositional Phrases: Ensure the prepositional phrase is close to 

the word it modifies to avoid confusion.

Ÿ Incorrect: She found the book in the park that I lost.

Ÿ Correct: She found the book that I lost in the park.

2. Overuse: Avoid overloading sentences with too many prepositional phrases as it 

can make the sentence cumbersome.

Ÿ Cumbersome: He went to the store on the corner near the park with the 

big fountain.

Ÿ Improved: He went to the store near the park with the big fountain.

G. Read each sentence and underline the prepositional phrase. Then, write 

whether it is an adjective phrase (Adj) or an adverb phrase (Adv).

1. The cookies in the jar are delicious. (________)

2. She spoke with confidence during the presentation. (________)

3. They drove through the city at night. (________)

4. The dog behind the fence barked loudly. (________)

5. He left before sunrise to catch the train. (________)

6. The flowers by the window are blooming. (________)

H. Use the given prepositional phrases to create your own sentences.

1. During the meeting:____________________________________________________________

2. Beside the couch:_______________________________________________________________

3. Without a doubt:_______________________________________________________________
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4. Before the concert:_____________________________________________________________

5. Near the river:__________________________________________________________________

6. Over the hill:__________________________________________________________

Oral Communication

A. Respond to the text through oral discussion. 

i. Organize the students into small groups, with each group being 

assigned a specific stanza of the poem.

ii. Appoint a group leader to guide the discussion and a note-taker to 

record key points. Discuss the assigned stanza and answer the 

following questions:

· What is the main idea of the stanza?

· What imagery or figurative language is used to convey this idea?

· How does the stanza contribute to the overall meaning of the poem?

iii. Present your group's findings to the class.

    (Spend about 10-15 minutes discussing the stanza before moving on to 

prepare your presentation.)

iv. Participate in a whole-class discussion based on the groups' 

presentations.

B. Respond to the text by telling short stories and role play.

i. Research Emily Dickinson, focusing on her life, her reclusive nature, and 

how her observations of the natural world influenced her poetry, 

particularly "A Bird Came Down the Walk.”

ii. Based on your research, create and share a short story that reflects 

Dickinson's experiences with nature. Consider how these experiences 

might have inspired the imagery and themes in the poem.

iii. Perform key moments from Dickinson's life or scenes inspired by the 

poem. Use the following prompts:

· Enact a scene where Dickinson observes a bird in her garden.

· Role-play a conversation where Dickinson describes her inspiration 

for the poem.

· Create a scene showing Dickinson writing the poem, focusing on her 

thought process.
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Writing Skills

Summary Writing

A summary is a concise version of an oral, visual, or written text. Below are four 

basic steps to prepare a summary, providing a logical and organized approach to 

the process of summary writing.

1. Reading:

To write a good summary, thorough reading and understanding of the original 

text are essential. Pay attention to the main ideas, themes, and significant details.

2. Outlining:

Outlining involves making notes that may help in composing a summary. Focus 

on noting the author's purpose, the main topic sentence, key supporting details, 

and the central idea of the text.

3. Drafting:

Begin drafting the summary by combining your notes into coherent sentences 

and paragraphs. Ensure the summary is brief and covers only the essential points 

without personal opinions or unnecessary details.

4. Reviewing:

Review your summary to ensure accuracy and completeness. Check for any 

omitted key points and refine the language for clarity and conciseness.

A. Write a summary of Emily Dickinson's poem "A Bird Came Down the 

Walk." Include the main idea, key imagery, and the emotional tone of 

the poem as it portrays the interaction between the speaker and the 

bird. Focus on conveying the essence of the poem without including 

personal opinions or interpretations.

Critical Appreciation and Literary Critique 
To critique means to carefully examine and evaluate a piece of work or an idea. In 

literature, this involves analysing different interpretations of a text and deciding 

how valid or convincing those interpretations are, based on textual evidence.

B.  Critique different interpretations of the imagery and figurative 

language in A Bird Came Down the Walk. To what extent do you 

agree with the view that Dickinson presents nature as both beautiful 

and threatening? Support your analysis with textual evidence.
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Step 1: Read the Poem Carefully

· Read A Bird Came Down the Walk multiple times.

· Pay attention to images (e.g., how the bird is described) and figurative language 

(e.g., metaphors, similes, personification).

· Identify lines that seem to show nature as beautiful, threatening, or both.

Step 2: Analyse the Key Literary Devices

· Imagery: How does Dickinson describe the bird and its surroundings? What 

senses does she appeal to (sight, touch, taste, etc.)?

· Figurative Language: Look for metaphors, personification, similes, etc. How do 

these enhance the poem's themes of nature and its complexity?

· Tone: Consider the tone of the poem (e.g., detached, curious, ominous). How 

does it affect your interpretation of nature?

Step 3: Identify Different Interpretations

· First interpretation: Some readers may see nature as beautiful, focusing on the 

gentle descriptions (e.g., the bird's delicate movements or soft imagery).

· Second interpretation: Other readers might view nature as threatening, pointing 

to the bird's raw behavior or its alertness as signs of danger.

· Third interpretation: A balanced view might suggest that Dickinson presents 

nature as both beautiful and threatening — delicate yet instinctively fierce.

Step 4: Take a Position

· Agree or disagree with the view that nature is both beautiful and threatening.

· Think about how much of the poem supports both views versus one or the other.

· Form a clear opinion based on your analysis of the imagery and figurative 

language.

Step 5: Support Your Opinion with Evidence

· Use direct quotes from the poem to back up your point of view.

· Explain how these quotes contribute to your interpretation of the poem's 

portrayal of nature.

· For example: “The bird 'bit an Angleworm in halves' could be seen as an image of 

violence, which suggests that nature is threatening. However, the delicate image 

of the bird's 'velvet head' presents nature as beautiful and fragile.”

Step 6: Conclude Your Critique

· Summarize your findings: What have you concluded about the portrayal of 

nature in the poem?

· Reaffirm your position based on the evidence you've analysed.
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If7
UNIT

· Respond to text through oral discussion, telling short stories and acting plays.

· Demonstrate attentive listening' skills to respond orally with standard pronunciation and 

intonation.

· Discuss how authors use language, including figurative language, considering the impact 

on the reader. Discuss their own understanding of the above critically. 

· Make recommendations and develop an interest in fiction and poetry.

· Provide an objective summary of fiction and poetry texts.

· Use pre-reading and while-reading strategies to analyse and explore different layers of 

meaning within texts including biases and opinions.

· Read and use inference and deduction to recognise implicit meaning (e.g. look for 

supporting details within a text/paragraph) using prior knowledge and contextual cues 

effectively.

· Link new facts, terms, and concepts with prior knowledge.

· Choose words and phrases for effect.

· Read, view and analyse a variety of readings grade-appropriate and high-interest books 

and texts from print and non-print sources: Poetry (free verse, narrative and rhythmic)

· Acquire and use appropriate words and phrases for reading, writing, speaking, and 

listening; independently gather vocabulary when considering a word or phrase important 

for comprehension or expression.

· Examine and interpret the use of conjunctions and transitional devices in speech and 

writing for effective communication.

· Recognize and use subordinating conjunctions to connect independent clause/s to 

dependent clause/, e.g., He could not attend the meeting because he was sick.

· Recognize and use correlative conjunctions including pairs such as both/and, either/or, 

neither/nor, not/but and not only/but also, etc.

· Use paraphrasing skills to paraphrase a poem.

Brainstorming Activity 

· Discuss with your peers the qualities you think are important for maintaining integrity and 

resilience in difficult situations. 

· Predict the themes of the poem based on your discussion.

#

Comprehension

Vocabulary

Grammar

Writing Skills Learning Outcomes:

Pre-reading:

Theme

Glossary:

For the Teacher:

Reading and Critical Thinking

4
UNIT

· use complex questions for a range of audiences. 
· engage in extended discussions and critiques considering other speakers' viewpoints and 

presenting one's own with clarity.
· analyse how an author's choices concerning how to structure specific parts of a text (e.g., the 

choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) 

contribute to its overall structure and meaning as well as its aesthetic impact.
· link new facts, terms, and concepts with prior knowledge.
· examine how an author develops and contrasts the points of view of different characters or 

narrators in a text. critique the plot development with respect to different aspects of the 

story.
· reading to analyse descriptive/argumentative/ persuasive essays.
· read, view and analyse a variety of readings grade-appropriate and high-interest books and 

texts from print and non-print sources: explanations (e.g., how something works).
· identify and use adjectival, prepositional, and adverbial phrases in reading and writing tasks.
· construct complex sentences and paragraphs using main and subordinate clauses with 

appropriate transitional devices and correct punctuation in varying degrees of complexity 

for grade-specific genres.
· write multiple paragraphs essays or stories, poems or playscript using mechanics for correct 

writing. 
· write a book review.

Learning Outcomes:

Pre-reading:

Team Moon

(This story is an adaptation inspired by 'Team Moon: How 400,000 People Landed Apollo 11 on 

the Moon' by Catherine Thimmesh. It summarises and reimagines the collaborative efforts 

behind the Apollo 11 mission, as depicted in Thimmesh's book.)

K-W-L Chart
Before Reading: Use the K (Know) and W (Want to Know) columns to set the stage for your 
reading. Predict what you might learn about teamwork:
· K Column: Write down what you know about teamwork. Think about examples from your 

own experiences or stories you've heard where people worked together to achieve 
something big.

By the end of this unit, the students will be able to:

4
UNIT
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· Explain to students that a K-W-L chart helps you organise what you know (K), what you 

want to know (W), and what you have learned (L) about a topic. 

· Explain to complete the first two columns of the chart before reading the text. After 

reading, fill in the last column.

· Help students integrate new information with what they already know, enhancing their 

understanding and retention of the material on patriotism.

· Facilitate a class discussion where students can share new facts they have learned and how 

these relate to what they already knew. Encourage them to make connections between 

the new concepts and their prior knowledge.

· Acceptable Predictions: Explain that predictions are acceptable if they are based on 

logical reasoning and prior knowledge. 

·  Modified Predictions: Explain that predictions might need to be modified if new 

information does not align with initial assumptions. This is a valuable part of the learning 

process, as it shows that students are actively engaging with the text and adjusting their 

understanding based on new information.  

K-W-L Chart
Before Reading: Use the K (Know) and W (Want to Know) columns to set the stage for your 
reading. Predict what you might learn about teamwork:
· K Column: Write down what you know about teamwork. Think about examples from 

your own experiences or stories you've heard where people worked together to achieve 
something big.

· W Column: List questions or things you want to learn about teamwork. Consider:
· What makes teamwork successful?
· What challenges do teams face, and how do they overcome them?
· What are you curious about when it comes to how people work together, especially in a 

high-stakes mission like Apollo 11?
After Reading: After reading "Team Moon," write down what you learned about teamwork.
· L Column: Reflect on:

· How the people working on the Apollo 11 mission demonstrated teamwork.
· The specific challenges they faced as a team and how they solved them.
· The key elements that made their teamwork successful.

Pre-reading:

K (Know) W (Want to Know) L (Learned)

Evaluate Your Predictions: Review your predictions from the W column. Reflect on whether 

they were accurate or if they should be modified based on what you learned in "Team Moon." 

Use the questions below to guide your reflection.
· Were your predictions about teamwork accurate? Why or why not?
· Should any of your predictions be modified? How would you revise them based on the 

text?
· Which specific examples from "Team Moon" have provided new information or insights 

about teamwork?
· How did the content of "Team Moon" differ from your initial thoughts on teamwork? Did 

you revise your predictions as you learnt more?

· W Column: List questions or things you want to learn about teamwork. Consider:
· What makes teamwork successful?
· What challenges do teams face, and how do they overcome them?
· What are you curious to know about when it comes to how people work together, 

especially in a high-stakes mission like Apollo 11?
After Reading: After reading "Team Moon," write down what you learned about teamwork.
· L Column: Reflect on:

· How the people working on the Apollo 11 mission demonstrated teamwork.
· The specific challenges they faced as a team and how they solved them.
· The key elements that made their teamwork successful.

For the Teacher:
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1. In the summer of 1969, millions around the world held their 

breath as Neil Armstrong descended the ladder of the lunar 

module, becoming the first human to step onto the Moon. His 

words, "That's one small step for man, one giant leap for 

mankind," echoed across televisions and radios, becoming a 

symbol of human achievement. But behind this monumental moment were not just the 

three astronauts aboard Apollo 11, but a vast, hidden army of 400,000 people working 

together—each contributing their expertise, determination, and heart to one of the 

greatest feats in history.

The Seamstresses Who Stitched for the Stars

2. In a quiet workshop far from the launch pads of Cape 

Canaveral, a team of seamstresses at Playtex were busy with 

a task unlike any they had faced before. They were 

responsible for crafting the spacesuits that would protect 

the astronauts in the harsh environment of space. These 

suits had to be perfect: flexible enough for movement, yet 

strong enough to withstand the vacuum of space. One 

misplaced stitch could spell disaster. Working with a blend of meticulous care and quiet 

pride, these women stitched layer upon layer of specialised fabric, knowing that their 

work was literally a matter of life and death. Each seam, each stitch, was a thread in the 

tapestry of the Apollo 11 mission.

The Engineers Who Reached for the Stars

3. Across the country, engineers at NASA were tackling 

problems that no one had ever solved before. The Saturn V 

rocket, a towering behemoth of engineering, had to 

function flawlessly to carry its precious cargo to the Moon. 

The engineers ran countless tests, simulations, and 

calculations, refining their designs again and again. They 

dealt with challenges that seemed insurmountable: how to keep the rocket stable, how 

to navigate through space with precision, and how to bring the astronauts home safely. 

These engineers knew that the success of the mission depended on their collective 

efforts, and they worked tirelessly, often late into the night, driven by the belief that they 

While-reading

What was significant 

about Neil Armstrong's 

first steps on the Moon?

While-reading

Why was the job of the 

seamstresses at Playtex so 

important for the Apollo 

11 mission?

While-reading

What kind of problems 

were the NASA engineers 

trying to solve with the 

Saturn V rocket?

Start by reading a passage aloud to the class. Model correct pronunciation, appropriate 

pitch, and voice variation. Demonstrate how to read expressively and help students 

understand how voice can convey meaning.

For the Teacher:
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were part of something bigger than themselves.

Mission Control: The Nerve Centre of Apollo 11

4. At NASA's Mission Control in Houston, a team of young 

flight controllers was preparing for the mission with military 

precision. Each member of the team, from the Flight 

Director to the communications officer, had a critical role to 

play. They practised every possible scenario, from 

equipment failures to emergency aborts, preparing for 

every potential problem. When the day of the lunar landing finally arrived, tension filled 

the room. As the lunar module, "Eagle," descended towards the Moon, alarms suddenly 

blared—error codes no one had expected. Mission Control quickly sprang into action. 

Flight controllers scanned their screens, consulted their manuals, and conferred with 

each other. In mere seconds, they realised the alarms were not mission-critical; the 

guidance computer was simply overloaded but still functioning properly. Their swift 

decision-making and calm under pressure skill allowed 

Armstrong and Aldrin to continue their descent. When 

Armstrong's voice finally crackled through the radio with 

the words, “Houston, Tranquility Base here. The Eagle has 

landed,” the room erupted in applause. But there was no 

time for rest—the mission was far from over.

Margaret Hamilton and the Software that Saved the Mission

5. One of the unsung heroes was Margaret Hamilton, a 

software engineer who led the team that developed the 

onboard flight software for the lunar module. In a time 

when coding was done by hand, with punch cards and 

endless lines of code, Hamilton and her team created 

software that could prioritise the most critical tasks. This foresight proved invaluable 

during the lunar landing, when the computer was overloaded with unnecessary data. 

Thanks to Hamilton's code, the computer discarded less important tasks and focused on 

landing the spacecraft—an action that played a crucial role in the success of the mission.

The Unseen Heroes: A Tapestry of Talent 

6. The success of Apollo 11 was a symphony conducted by countless hands. From the 

janitors who kept the labs clean, to the technicians who fuelled the rockets, to the 

scientists who plotted the trajectories, every person had a part to play. When the 

astronauts planted the American flag on the Moon and collected samples of lunar rocks, 

they were not just fulfilling their own dreams, but the dreams of all those who had 

While-reading

Why was it important for 

each  member  o f  the 

Mission Control team to 

have a specific role during 

the mission? 

While-reading

How did the team at 

Mission Control prepare 

for unexpected problems 

during the Apol lo 11 

mission?

While-reading

W h o  w a s  M a r g a r e t 

Hamilton, and what was 

her role in the Apollo 11 

mission?
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worked tirelessly behind the scenes.

The World Watches in Awe

7. As Armstrong and Aldrin explored the lunar surface, setting up experiments and 

collecting samples, the world watched in awe. For the 400,000 people who had poured 

their hearts into the mission, the Moon landing was a triumph of human ingenuity and 

perseverance. It was the result of years of collaboration, countless late nights, 

moments of doubt, and relentless problem-solving. It was a reminder that when people 

come together, with a shared vision and unwavering dedication, even the sky is not the limit.

Bringing the Heroes Home

8. After spending just over 21 hours on the lunar surface, Armstrong and Aldrin rejoined 

Collins in the command module for the journey back to Earth. As the astronauts 

splashed down safely in the Pacific Ocean, the mission was declared a success. The 

triumph was not just NASA's, but belonged to every engineer, scientist, seamstress, and 

technician who had dared to dream. Apollo 11 was more than a mission; it was a 

testament to what humanity can achieve when we work together.

9. In the end, Apollo 11 wasn't just about one small step on the Moon. It was about the 

giant leaps made by a team of 400,000 people who proved that through teamwork, 

dedication, and a shared vision, we can achieve the impossible.

· Reflect on Armstrong's words: "That's one small step for man, one giant leap for mankind” 

Discuss its meaning, relevance and why it became so famous. 
· Encourage students to research and present additional information on the historical figures 

mentioned.
· Show the recorded documentary or play the audio version of the Apollo 11 mission for the 

class.
· Ask students to evaluate which interpretation is more effective, and provide reasons for 

their choices.
· Engage students reflect on how these different interpretations affect their 

understanding of teamwork in the mission.

For the Teacher:

Theme:
The theme of "Team Moon: How 400,000 People Landed Apollo 11 on the Moon" is the 
power of teamwork and collaboration in achieving extraordinary goals. The book highlights 
that the success of the Apollo 11 mission was not just due to the astronauts but also the 
combined efforts of 400,000 people working behind the scenes. It emphasises that every 
contribution matters, celebrates the collective effort, and illustrates how innovation, 
problem-solving, and dedication are key to overcoming challenges and achieving success. 
The story underscores that great achievements are made possible through the strength of 
working together.
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to end or cause something to end before it has been completed, 

especially because it is likely to fail

something which has the qualities of great power and might

the act of working with another person or group of people to 

create or produce something

the ability to predict what is likely to happen and to use this to 

prepare for the future

(of difficulties, problems, etc.) that cannot be dealt with 

successfully

very important and having a great influence, especially as the 

result of years of work

the quality of continuing to try to achieve a particular aim despite 

difficulties

the quality of being exact, accurate and careful

a situation in which a particular set of conditions is created 

artificially in order to study or experience something that could 

exist in reality

a legal document that says what is to happen to somebody's 

money and property after they die

the curved path of something that has been fired, hit or thrown 

into the air

abort

behemoth

collaboration

foresight

insurmountable

monumental

perseverance

precision

simulations

testament

trajectory

Glossary:

Reading and Critical Thinking

    A. Answer the following questions:

1. Why does the author choose to focus on the seamstresses at Playtex (Section 2) 

when discussing the Apollo 11 mission? What significance do their contributions 

hold in the broader context of the mission?

2. How does the setting of Mission Control (Section 4) shape the actions and 

decisions of the flight controllers? In what ways does the environment contribute 

to the tension and resolution of key moments in the story?

3. What impact do the words like “tension,” “critical,” and “overloaded” (Section 4) 

have on the tone of the narrative? How does the author's choice of language 

enhance the urgency and drama of the events?
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4. What would be the impact if "Team Moon" had focused solely on the astronauts' 

perspectives instead of highlighting the contributions of all 400,000 people 

involved? How would this change the narrative's message?

5. What is the author's purpose in highlighting the lesser-known contributors to 

Apollo 11 (Section 6)? How does this focus challenge the traditional narrative of 

space missions that often centres solely on astronauts?

6. What might have happened if the engineers at NASA had failed to solve a key 

problem with the Saturn V rocket (Section 3)? How would this have affected the 

outcome of the Apollo 11 mission?

7. How can you summarise the main points of "Team Moon" in a way that captures 

the essence of the teamwork and collaboration without losing key details?

8. How would you create a diagram, a flowchart, or a mind-map to visually 

represent the key ideas of teamwork, innovation, and perseverance from "Team 

Moon"? What elements would you include to ensure that it reflects the text 

accurately?

B. Read the passage and answer the questions to explore how the setting of 

the Apollo 11 mission shapes the characters and plot of "Team Moon."

Passage:

In Mission Control, every screen flickered with data, every person was on edge, their eyes 

glued to the monitors tracking the lunar module. The room was filled with tension and the 

hum of machinery, a space where every decision had immediate, far-reaching 

consequences.

Questions:

1. Impact of Setting on the Characters: How does the setting of Mission Control 

influence the actions, emotions and decisions of the characters working there?

2. Influence on the Plot: How does the high-stakes environment of Mission Control 

drive the plot forward? Consider how the setting impacts the tension and decision-

making in the story.

3. Historical Context: How does the historical setting of the space race influence the 

motivations of the characters and the urgency of the mission?

C. Break down the stages of plot development in "Team Moon" using the 

prompts below.

Exposition:

a. Identify: What key information does the author provide at the beginning to set up 

the story?

b. Evaluate: How does the exposition engage the reader and establish the context for 

the mission?

Rising Action:
a. Identify: What events or challenges build tension and lead up to the climax?
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b. Evaluate: How do these moments develop the theme of teamwork and preparation?

Climax:
a. Identify: Describe the pivotal moment when the outcome of the mission is most 

uncertain.

b.  Evaluate: How does the author build suspense at this critical point?

Falling Action and Resolution:
a.  Identify: What happens after the climax? How is the mission resolved?

b. Evaluate: How does the resolution highlight the contributions of the entire team?

Critique of Plot Development:
a. Evaluate: Consider the pacing and flow of the plot. How effectively does the author 

transition between different stages? 

D. Read the excerpts below and analyse how the author contrasts the points of 

view of different characters or contributors.

Excerpt 1 (Astronauts' Perspective):

“As the world watched, the astronauts were not alone; they carried the hopes and dreams 

of thousands who worked tirelessly to get them there.”

Excerpt 2 (Engineers' Perspective):

“For the engineers, every calculation was a step toward history, but also a step into the 

unknown. Their work was not just technical—it was deeply personal.”

Questions:

1. Contrasting Points of View: How do the perspectives of the astronauts differ from 

those of the engineers?

2. Effect on the Reader: How do these contrasting viewpoints affect your 

understanding of the mission?

3. Developing the Theme: How do these differing perspectives contribute to the 

theme of teamwork and collective effort?

E. Read the passages and identify whether the writing is descriptive, 

argumentative, or persuasive. 

Passage:

“Without the unsung heroes—the seamstresses, engineers, and flight controllers—the 

Moon landing would have remained a dream. Their stories, often overshadowed, are what 

truly define success in missions like Apollo 11.”

Questions:

1. Identify the Writing Style: Is this passage descriptive, argumentative, or persuasive?

2. Examine Author's Purpose: What is the author's purpose in this passage? 

3. Critique the Effectiveness: Evaluate how effectively the author conveys their 

purpose. Does the text succeed in shifting the reader's perspective?
F. Imagine that one of the structural elements in "Team Moon" is changed. 

Predict how this change would affect the narrative, its themes, and the 
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reader's experience. 
1. Scenario 1: Moving the Climax
· Original: The tense moments of the lunar landing are described towards the climax 

of the narrative, building suspense as the reader anticipates the outcome.
· Change: Predict how the story would change if these moments were described at the 

beginning of the book.
· Prediction Prompt: How would this change affect the suspense and engagement of 

the reader? 
2. Scenario 2: Altering the Sequence of Perspectives
· Original: The story switches perspectives between different contributors, such as 

engineers, seamstresses, and astronauts, throughout the book.
· Change: Predict how the narrative would be affected if the story was told from only 

one perspective (e.g., solely from the astronauts' point of view).
· Prediction Prompt: How would this change influence the theme of teamwork and 

collective effort? Would the story still effectively convey the contributions of all 
involved? Write your prediction below.
G. Read the selected excerpt from "Team Moon" and answer the questions. 

Focus on how Catherine Thimmesh's word choices create effects such as 
tension, excitement, or emphasis on teamwork.

Excerpt 1:
“The seamstresses worked with meticulous care, knowing that each stitch could mean life 
or death for the astronauts. They stitched layer upon layer, their hands moving with a blend 
of quiet pride and immense responsibility.”
Questions:
1. Identify Words for Effect: Which words or phrases in this excerpt emphasise the 

importance of the seamstresses' work?
2. Mood and Tone: How do the words "meticulous care," "life or death," and "quiet 

pride" contribute to the mood of the passage? What tone do these words set?
3. Author's Intent: Why do you think the author chose to describe the seamstresses' 

work in this way? What effect does it have on the reader's perception of these 
characters?

Word Context Clue

meticulous

critical

insurmountable

Ingenuity

Inferred Meaning

A.    Deduce the inferred meaning of these words using context clues from the 

text.

Vocabulary and Grammar
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meticulous

critical

insurmountable

ingenuity

Word
Dictionary 
Meaning Pronounciation

Part of 
Speech

Etymology

B.     Use a dictionary to find the following information for each word.

C.     Compare the dictionary definitions with your inferences.

Base Words

meticulous

dedicate

Noun Forms Adjective Forms Adverb Forms

D.   Use a dictionary to find and write the different word patterns for the word 

"meticulous" and "dedicate". Complete the chart below by identifying the 

correct forms of the word "meticulous" and "dedicate" and its related 

forms.

E.     Write a sentence using each form of the word "meticulous".

51

Adjectival and Adverbial Phrases
Adjectival Phrase
An adjectival phrase is a group of words that functions like an adjective; it describes or 
gives more information about a noun or pronoun in a sentence.
Example: The man covered in dust sat down.
The phrase 'covered in dust' is describing 'the man' (a noun). It provides additional 
detail about the noun, much like an adjective would (e.g. 'dusty man').
Structures

· [Adjective] + [Prepositional phrase]

e.g., 'happy with her results'

· [Past/Present Participle] + [Modifiers]

e.g., 'exhausted by the journey' / 'working at the desk'

Adverbial Phrase
An adverbial phrase is a group of words that functions like an adverb; it modifies or 
describes a verb, adjective, or another adverb, typically providing information about 
time, place, manner, reason, or degree.
Example: She ran with great speed.
The phrase "with great speed" tells us how she ran — describing the manner of the 
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action (verb). It functions like an adverb (e.g. "quickly").
Structures

· [Preposition] + [Noun Phrase]

e.g., "in the morning", "at home", "for no reason"

· [Intensifier] + [Adverb]

e.g., "very quickly", "quite happily"
F.    Read each sentence and underline the phrase, then identify whether it is 

adjectival or adverbial.

1. The house on the corner is up for sale.

2. She walked with determination.

3. The man dressed in black looked suspicious.

4. We arrived after the sunset.

5. Children excited about the trip gathered near the bus.
G.    Expand each sentence by adding an adjectival or adverbial phrase (as 

directed in parenthesis).
1. The student answered the question. (Add an adverbial phrase to show how)

____________________________________________________________

2. I saw a boy. (Add an adjectival phrase to describe the boy)
____________________________________________________________

3. The dog barked. (Add an adverbial phrase to show when)
____________________________________________________________

4. She wore a dress. (Add an adjectival phrase to describe the dress)
____________________________________________________________

5. We waited. (Add an adverbial phrase to show how)
____________________________________________________________
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Complex Sentences Using Main and Subordinate Clauses

A complex sentence is a sentence that combines one main (independent) clause with 

one or more subordinate (dependent) clauses. The main clause can stand alone as a 

complete sentence, while the subordinate clause cannot stand alone and depends on 

the main clause to provide full meaning.

Components of a Complex Sentence:

1. Main Clause (Independent Clause):

·  This is a complete thought that can stand alone as a sentence.

·  Example: The astronauts landed on the Moon.
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2. Subordinate Clause (Dependent Clause):

· This is an incomplete thought that cannot stand alone as a sentence and usually 

begins with a subordinating conjunction (e.g., because, although, if, when, while, 

since) or a relative pronoun (e.g., who, which, that).

· Example: because they had followed their training precisely.

Combining Clauses to Form a Complex Sentence:

· Example Complex Sentence: The astronauts landed on the Moon because they had 

followed their training precisely.

· Main Clause: The astronauts landed on the Moon.

· Subordinate Clause: because they had followed their training precisely.

Subordinating Conjunctions:

Subordinating conjunctions are words that introduce subordinate clauses and link them 

to the main clause, showing the relationship between the two parts of the sentence (e.g., 

cause, contrast, condition, time).

Common Subordinating Conjunctions:

· Cause and Effect: because, since, so that

· Contrast: although, even though, whereas

· Condition: if, unless

· Time: when, while, after, before, until

Examples of Complex Sentences:

1. Cause and Effect:

·  The mission was successful because the team worked tirelessly.

§ Main Clause: The mission was successful.

§ Subordinate Clause: because the team worked tirelessly.

2. Contrast:

· Although the flight controllers were under immense pressure, they made quick and 

accurate decisions.

§ Main Clause: They made quick and accurate decisions.

§ Subordinate Clause: Although the flight controllers were under immense 

pressure.

3. Time:

·  When the lunar module descended, the engineers monitored every detail.

§ Main Clause: The engineers monitored every detail.

§ Subordinate Clause: When the lunar module descended.

Purpose and Use:

· Adds Detail: Complex sentences add detail and depth to writing by explaining 

reasons, conditions, contrasts, or time relationships.
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· Varies Sentence Structure: Using complex sentences can make writing more 

engaging and less repetitive.

· Clarifies Relationships: Helps to clearly show the relationship between 

different ideas within the sentence.

H. Combine the following pairs of sentences into complex sentences using 

main and subordinate clauses. Use appropriate transitional devices and 

punctuation.

· The flight controllers were prepared for every scenario. They practised every 

possible failure.

·Margaret Hamilton wrote the software by hand. It prioritised critical tasks during 

the landing.

I.   Write a paragraph about the teamwork involved in the Apollo 11 mission, 

using a mix of complex sentences with main and subordinate clauses. 

Incorporate transitional words like "although," "because," "since," "while," 

and "however" to link your ideas smoothly.

A.   Read aloud the given dialogue and practice in groups. 

i. Organize yourselves into small groups and read aloud a specific section of the 

text (e.g., different parts of "Team Moon").

ii. Within each group, discuss the assigned text and answer the following 

questions:

· What is the main idea of the assigned text?

· What supporting details are provided that highlight the importance of the 

assigned text?

iii. Present your group's findings to the class.

iv. Participate in a whole-class discussion based on the groups' presentations.

B. Respond to the text by telling short stories and role play.

i. Describe a historical figure you admire, related to the theme of teamwork. 

ii. Narrate a short story about this figure's life.

Oral Communication

A. Write an essay explaining 'The Importance of Teamwork in Achieving Great 

Feats'. How does teamwork contribute to success in challenging situations, 

such as the Apollo 11 mission described in "Team Moon"?

B. Imagine you are a member of the Apollo 11 mission team. Write a short 

Writing Skills
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story that brings to life your role in the mission, incorporating dialogue, 

descriptive details, and a clear storyline. 

C. Write a book review of the novel 'Team Moon: How 400,000 People Landed 

Apollo 11 on the Moon' by Catherine Thimmesh that includes an 

introduction, discussion of key themes, your evaluation of the book, and a 

recommendation.

D.  Translate the following passage into Urdu:

In a quiet workshop far from the launch pads of Cape Canaveral, a team of 

seamstresses at Playtex were busy with a task unlike any they had faced before. 

They were responsible for crafting the spacesuits that would protect the 

astronauts in the harsh environment of space. These suits had to be perfect: 

flexible enough for movement, yet strong enough to withstand the vacuum of 

space. One misplaced stitch could spell disaster. Working with a blend of 

meticulous care and quiet pride, these women stitched layer upon layer of 

specialised fabric, knowing that their work was literally a matter of life and death. 

Each seam, each stitch, was a thread in the tapestry of the Apollo 11 mission.
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· engage in extended discussions and critiques considering other speakers' viewpoints and 

presenting one's own with clarity.

· link new facts, terms, and concepts with prior knowledge.

· reading to analyse descriptive/argumentative/ persuasive essays.

· change tense in indirect/direct speech (present, past and perfect tenses, future, modals, time 

and questions, orders, requests, suggestions and advice) in narrative paragraphs.

· write multiple paragraphs essays or stories, poems or playscript using mechanics for correct 

writing.

The Impact of AI 
on Society, Human Relationships, 

and Ethics

Learning Outcomes:

12
UNIT

By the end of this unit, the students will be able to:

·What kinds of technology do you use regularly? e.g., smartphones, computers, social media, etc.

·How do they think technology has impacted the way you work, communicate, or learn?

·Have you ever heard of Artificial Intelligence (AI)? In what contexts have you encountered it?

·Have you ever used an AI-powered app or service? If so, which one(s)?

Pre-reading:

(Artificial Intelligence (AI) is a branch of technology that enables machines to perform tasks that 

typically require human intelligence. These tasks include learning, problem-solving, language 

processing, and decision-making. This unit explores how AI influences these areas, the benefits 

and challenges it presents, and the need for ethical considerations in its use.)

1. Artificial Intelligence (AI) is a transformative force that has redefined how people live, 

work, and interact. It is a branch of computer science that enables machines to perform 

tasks typically requiring human intelligence, such as learning, problem-solving, 

decision-making, language processing, and visual recognition. In recent decades, AI has 

become a central technology in various sectors, including healthcare, education, 

finance, and entertainment.

2. In healthcare, AI-powered systems assist doctors in diagnosing diseases, predicting 

patient outcomes, and even performing robotic surgeries. In education, AI-based 

learning platforms provide personalised lessons, 

adapt to students' needs, and offer automated 

assessments, making learning more effective. 

Financial institutions use AI for fraud detection, 

While-reading

How does AI assist doctors in 

diagnosing diseases and predicting 

patient outcomes?
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customer service chatbots, and automated trading, ensuring faster and more accurate 

transactions. The entertainment industry relies on AI for content recommendations, 

video editing, and even the creation of realistic digital characters.

3. Despite these advancements, the rapid integration of AI into daily life has raised 

important questions about its impact on society. It offers many benefits, but it also poses 

significant challenges related to human relationships and ethical considerations.

4. AI's Influence on Society – AI has brought remarkable improvements to society, 

making daily tasks faster, more accurate, and more convenient. In the healthcare sector, 

AI-powered diagnostic tools, such as image recognition software, can identify diseases 

like cancer at an early stage, improving patient outcomes. In education, intelligent 

tutoring systems adapt lessons to each student's learning pace, providing a more 

personalised educational experience. Businesses use AI to automate processes, such as 

managing inventory, processing transactions, and analysing customer data, reducing 

human error and increasing efficiency.

5. However, the widespread use of AI also presents significant challenges. One of the 

most pressing concerns is job displacement. As AI systems become capable of 

performing repetitive or even skilled tasks, many 

jobs are at risk of being automated. For example, 

self-checkout systems in supermarkets can replace 

cashiers, and automated customer support 

chatbots can replace human agents. In manufacturing, robots can perform assembly 

tasks faster and more accurately than human workers.

6. This shift towards automation means that workers in affected industries must adapt 

by acquiring new skills. Governments and educational institutions must focus on re-

skilling and up-skilling the workforce, ensuring that individuals are prepared for a 

technology-driven future. Furthermore, society must develop strategies to support 

those who lose their jobs due to automation, ensuring that technological progress 

benefits everyone.

7. AI and Human Relationships – Artificial Intelligence has transformed how people 

communicate and interact. Social media platforms like Facebook, Instagram, and TikTok 

use AI algorithms to personalise content, showing users posts and videos that match 

their interests. This helps people connect with others who share their hobbies and 

beliefs. Messaging apps and virtual assistants, such as Siri, Google Assistant, and Alexa, 

make communication faster and more convenient.

8. However, while AI-powered communication tools make it easier to stay connected, 

they also risk reducing the quality of human relationships. Excessive reliance on digital 

While-reading

How can AI contribute to job 

displacement in supermarkets?
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communication can lead to a decline in face-to-face 

interactions. Young people, in particular, may spend more 

time interacting with their devices than with their family 

and friends, resulting in social isolation.

9. Moreover, AI has enabled the creation of virtual companions and chatbots, which can 

simulate human conversation. For instance, Replika is an AI-powered chatbot designed 

to provide emotional support and companionship. Although these systems can be 

helpful, they lack genuine emotions and understanding. Overreliance on AI for social 

interactions can reduce empathy and emotional intelligence among users, making them 

more comfortable interacting with machines than with real people.

10. Ethical Considerations in AI – AI systems often require large amounts of data to 

function effectively. For example, facial recognition systems used in public spaces can 

identify individuals by analysing their facial features. This technology can be useful for 

security, but it also raises serious privacy concerns. Individuals may be monitored 

without their consent, and their data may be stored, shared, or misused.

11. AI systems learn from data, and if the data used to train them contains biases, the 

systems can inherit those biases. For instance, an AI recruitment tool may favour male 

candidates over female candidates if it is trained on historical data reflecting gender bias 

in hiring practices. Similarly, facial recognition systems may perform better on certain 

racial groups than others, leading to unfair treatment in security and law enforcement.

12. When an AI system makes a harmful decision, determining who is responsible can be 

challenging. For example, if an autonomous vehicle causes an accident, is the 

manufacturer of the vehicle responsible? Is the developer of the AI software at fault? Or 

is the user accountable? Without clear guidelines, it can be difficult to ensure that justice 

is served in such cases.

13. AI can be used to create fake or misleading content, such as deepfake videos, which 

can manipulate public opinion or damage an individual's reputation. Social media 

platforms use AI to detect and remove such content, but the technology is not always 

effective.

14. The Need for Responsible Use of AI – To maximise the benefits of AI while 

minimising its risks, it is essential to promote responsible use. Governments, 

organisations, and individuals must work together to establish ethical guidelines for the 

design, development, and deployment of AI systems. These guidelines should focus on:

Transparency: AI systems should be designed in a way that allows users to understand 
how they work and how they make decisions.

Fairness: AI systems should be trained on diverse and unbiased data to ensure fair 

While-reading

H o w  d o  A I - p o w e r e d 

communication tools help 

people stay connected?
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treatment for all individuals.
Privacy Protection: AI developers must ensure that user data is securely stored and 
processed only with user consent.
Accountability: Clear rules should define who is responsible for the actions of an AI 
system.
Continuous Monitoring: AI systems should be regularly tested and updated to ensure 
they operate ethically and efficiently.

15. By following these principles, society can harness the power of AI for good while 

avoiding its potential harms. As technology continues to advance, a commitment to 

ethical AI development is essential for ensuring that it serves humanity responsibly.

The theme of this unit, "The Impact of AI on Society, Human Relationships, and Ethics," delves 

into the transformative role that artificial intelligence (AI) plays in modern life. It explores how 

AI is reshaping various sectors, from healthcare and education to entertainment and finance, 

enhancing efficiency and opening new possibilities. At the same time, the unit examines the 

consequences of AI's pervasive presence on human relationships, considering how it alters 

communication, connection, and social interactions. Ethical issues also take centre stage, as 

the unit challenges students to reflect on concerns such as privacy, bias in AI, and the 

accountability of those who develop and deploy these technologies. Through this exploration, 

students will critically engage with the benefits and risks of AI, while reflecting on the broader 

implications it holds for both society and individuals.

Theme

Glossary:

assembly the process of putting together the parts of something such as a 

vehicle or piece of furniture 

automate to use machines and computers instead of people to do a job or 

task 

companionship the pleasant feeling that you have when you have a friendly 

relationship with somebody and are not alone 

displacement the act of forcing somebody/something away from their home or 

position 

excessive greater than what seems reasonable or appropriate 

interaction the act of communicating with somebody, especially while you 

work, play or spend time with them 

isolation the act of separating somebody/something; the state of being 

separate 

reliance the state of needing somebody/something in order to survive, be 

successful, etc.; the fact of being able to rely on 

somebody/something 

transform to change the form of something; to change in form 

 

assembly the process of putting together the parts of something such as a 

vehicle or piece of furniture 

automate to use machines and computers instead of people to do a job or 

task 

companionship the pleasant feeling that you have when you have a friendly 

relationship with somebody and are not alone 

displacement the act of forcing somebody/something away from their home or 

position 

excessive greater than what seems reasonable or appropriate 

interaction the act of communicating with somebody, especially while you 

work, play or spend time with them 
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isolation the act of separating somebody/something; the state of being 

separate 

reliance the state of needing somebody/something in order to survive, be 

successful, etc.; the fact of being able to rely on 

somebody/something 

transform to change the form of something; to change in form 

Reading and Critical Thinking

A. Answer the following questions:

1. Can AI replicate true human creativity? What aspects of creativity might AI 

struggle with?

2. How can society balance AI-driven job loss with new job opportunities? What 

new jobs might AI create?

3. How might AI affect human emotions and social interactions? Can it improve or 

harm our well-being?

4. What ethical guidelines should govern AI use? Who is responsible for ensuring 

these standards?

5. Can AI replace human teachers? What limitations does AI have in education?

6. What might be some long-term consequences if AI continues to replace human 

workers in various sectors? How should society address these challenges?

7. What are the long-term effects of AI on society? Will humans and AI coexist or 

will AI surpass human capabilities?

8. What will be the impact of AI on human relationships? Can AI truly understand 

emotions?

B. Choose the correct option for each question.

1. What is one of the main concerns associated with the widespread use of AI?

 a. improved job security    b. job displacement

    c. increased social isolation    d. reduced healthcare costs

2. Which of the following is an example of AI being used in healthcare?

    a. automated car driving   

 b. personalised learning platforms

    c. AI-powered diagnostic tools like IBM's Watson for Health

    d. social media content recommendations
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3. How does AI benefit the education sector?

     a. by replacing teachers entirely

     b. by providing personalised lessons and automated assessments

     c. by creating virtual classmates

     d. by limiting student-teacher interactions

4. In what way does AI enhance the financial industry?

     a. by replacing all human workers

     b. through fraud detection, customer service chatbots, and automated trading

     c. by making transactions slower and less accurate

     d. by reducing the need for data analysis

5. What is a potential risk of excessive reliance on AI-powered communication tools?

     a. increased face-to-face interaction

     b. enhanced emotional intelligence

     c. social isolation and decline in human relationships

     d. better quality of human communication

Vocabulary and Grammar

    A.   Create word maps for the following words: automation, bias, privacy, 

accountability, social isolation. Each word map should include the 

following components:

· Word: The vocabulary term.

· Definition: A clear explanation of what the word means.

· Synonyms: Words with similar meanings.

· Antonyms: Words with opposite meanings.

· Example sentence: A sentence that demonstrates how the word is used 

in context.

Rules of Converting Indirect Speech into Direct Speech
When converting an Indirect Speech sentence into Direct Speech, follow these 
rules carefully.

Rule Explanation Examples 

1. Use an appropriate 

reporting verb (say, 

said to, asked, 

exclaimed). 

Ensure the reporting verb is 

used correctly in its tense 

and form. 

Indirect: She advised me 

to study well.  

Direct: She said, "Study 

well." 
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Rule Explanation Examples 

1. Use an appropriate 

reporting verb (say, 

said to, asked, 

exclaimed).

 

Ensure the reporting verb is 

used correctly in its tense 

and form. 

Indirect: She advised me 

to study well.  

Direct: She said, "Study 

well."

 

2. Insert quotation 

marks, punctuation, 

and sentence mood 

properly. 

Use quotation marks to 

enclose the spoken words 

and add question marks, 

exclamation marks, or full 

stops as needed. 

Indirect: He asked 

whether I was ready.  

Direct: He said, "Are you 

ready?" 

3. Remove 

unnecessary 

conjunctions (that, if, 

whether, to). 

Conjunctions like "that," "if," 

"whether," or "to" used in 

indirect speech should be 

omitted in direct speech. 

Indirect: She asked if I 

wanted help.  

Direct: She said, "Do you 

want help?" 

4. Change the tense of 

the reported speech 

appropriately. 

If the reporting verb in 

indirect speech is in the past, 

the tense of the reported 

speech should change to 

present or past tense. 

Indirect: He said that he 

was tired.  

Direct: He said, "I am 

tired." 

5. Adjust pronouns 

based on the speaker 

and listener. 

Change pronouns according 

to the speaker (I, we) or 

listener (you) in the direct 

speech. 

Indirect: She said that 

she had lost her pen.  

Direct: She said, "I have 

lost my pen." 

6. Change time 

expressions to suit the 

direct speech context. 

Words like "that day" 

become "today", "the next 

day" becomes "tomorrow", 

etc., based on the context. 

Indirect: He said that he 

would visit the next day.  

Direct: He said, "I will 

visit tomorrow." 

7. Maintain correct 

word order for 

questions and 

exclamations. 

In direct speech, question 

format and exclamation 

format should match natural 

sentence structure. 

Indirect: She asked what 

I was doing.  

Direct: She said, "What 

are you doing?" 

B.    Read the following narrative paragraphs. Convert the Indirect Speech in 

each paragraph into Direct Speech and change the tense accordingly. 

Paragraph 1: Maria said that she loves reading books and spends most of her free 
time exploring different genres. She mentioned that reading helps her relax and learn 
new things.
Maria said, "_________________________."
She added, "__________________________."
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Paragraph 2: The coach told the team that they could achieve victory if they worked 

hard. He also mentioned that they should focus on their strategies and never lose hope.

The coach said, "_________________________."

He added, "__________________________."

Oral Communication

A. Work in  smal l  groups  of  4–5 .  Th ink  about  th i s  quest ion :

Does the rapid development of AI improve society, or does it bring risks 

that outweigh its benefits?

Discuss your ideas within the group. Consider its impact on society, human 

relationships, and ethical concerns. Reflect on both the positive and 

negative effects of AI, using examples from healthcare, education, finance, 

and daily life. After the discussion, each group will share their argument 

with the whole class.

    A.   Write a short story (300-400 words) based on the following prompt. Ensure 

that your story addresses the theme of AI's impact on society, human 

relationships, and ethics.
Story Writing Prompt
In a not-so-distant future, AI has become an integral part of every aspect of human life. It 
manages daily tasks, enhances communication, and even helps people form connections. 
However, as people become more dependent on AI, a crisis emerges—AI begins to make 
decisions that affect human lives in ways that no one could have predicted. Your story 
should explore how this shift in power affects one individual, their relationships, and their 
ethical choices.

Consider the following while writing:

· How does the protagonist interact with AI in their daily life?

· What is the main conflict in your story—does AI help or hinder the 

protagonist's life?

· How do the protagonist's relationships with others change as AI becomes 

more involved in their life?

· What ethical dilemmas arise due to AI's influence in the story?

Writing Skills
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